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VALIDITY AND RELIABILITY STUDY OF READING CULTURE 
SCALE 


Ali TURKEL’ - Eylem Ezgi OZDEMIR™ - Serdar AKBULUT™ 


ABSTRACT 


In this study, a reading culture scale was developed that can be 
used in determining the reading cultures of teacher candidates who study 
in education faculties. When looking at the literature, the attitudes about 
reading, habit, perception, self-efficacy and so on. It was seen that there 
were scales measuring the concepts but not a scale that could measure 
reading culture. For this reason, it was the aim of this study to develop a 
S-point likert type measurement instrument for describing and 
measuring reading cultures and to demonstrate the validity and 
reliability studies of this tool. Firstly, 49 items prepared by researchers 
were presented to expert opinion. Expert opinions and a preliminary 51- 
item scale draft were applied to 379 teacher canditates in different 
departments of a faculty of a state university and validity and reliability 
studies were carried out. Statistical package program was used for 
analysis of data in the study. The Kaiser-Meyer-Olkin value of your scale 
is .89 and Bartlett's Sphericity Test value [x2 = 4221,390; Df = 435, p 
<.000]. Factor analysis was performed after the appropriateness of these 
measures to the factor analysis was determined. As a result of the factor 
analysis, a 5-point likert type scale of 30 items was developed by 
eliminating the items with low factor values. Scope validity of the scale 
was determined by taking the expert opinions of 13 academicians and 5 
Turkish teachers. Pearson correlation coefficients were calculated to 
determine the relationship between the sum of the items in the scale and 
the factors. The Cronbach's Alpha reliability coefficient of the scale was 
found to be .90. It can be said that a valid and reliable scale is obtained 
as the result of the study in the direction of these findings. The scale 
called the “Reading Culture Scale” (RCS) was determined to be a valid 
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and reliable instrument that could be used to measure reading cultures 
of groups of university-levels students and different professions. 


STRUCTURED ABSTRACT 


In this study, a reading culture scale was developed that can be 
used in determining the reading cultures of teacher candidates who study 
in education faculties. Considering the literature, there are scales 
measuring the concepts like the attitudes about reading, habit, 
perception, self-efficacy and so on, but there is not a scale that can 
measure reading culture. Therefore, the aim of this study has been 
defined as to develop a 5-point likert type scale for describing and 
measuring reading cultures and to demonstrate the validity and 
reliability studies of it. For this purpose, firstly, 49 items prepared by 
researchers were presented to expert opinion. 


Validity and reliability studies were carried out by applying a 51- 
item scale draft, which was determined with expert opinions and a 
preliminary test, to 379 pre-service teachers in different departments of 
an education faculty of a state university. Statistical package program 
was used for analysis of data in the study. The Kaiser-Meyer-Olkin value 
of the scale was found .89 and Bartlett's Sphericity Test value was found 
[x2 = 4221,390; Df = 435, p <.000]. Factor analysis was performed after 
determining the appropriateness of the scale with these values to the 
factor analysis. 


As a result of the factor analysis, a 5-point likert type scale of 30 
items was developed by eliminating the items with low factor values. 
Content validity of the scale was determined by taking the expert opinions 
of 13 academicians and 5 Turkish teachers. Pearson correlation 
coefficients were calculated to determine the relationship between the 
sum of the items and the factors in the scale. The Cronbach's Alpha 
reliability coefficient of the scale was found to be .90. 


It can be said that a valid and reliable scale has been obtained as 
the result of the study in accordance with these findings. The scale, which 
is called the Reading Culture Scale (RCS), has been determined to be a 
valid and reliable instrument that can be used to measure reading 
cultures of groups of students and professions at different levels of 
instruction other than primary school. 


In this study, we obtained a tool from the pre-service teachers in 
the frame of the findings obtained from the studies of reading culture 
scale validity and reliability studies and found that the choice of book 
choice, reading strategies, personal and academic development of 
reading, screen reading, reading self- efficacy and usability that could be 
related to all related educational variables. An instrument equivalent to 
the scope of the scale is not included in the literature. 


On the basis of given information provided in the study of reading, 
it is generally seen under the titles of reading self-efficacy, reading 
attitude, reading perception, reading habits and reading skills. Reading 
culture is considered as a concept covering all of these subtitles and it is 
thought that developed measuring instrument will contribute to the 
literature. 
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By means of this measuring instrument, the _ situation 
determination regarding the reading culture can be made and the 
measurable data for the future studies can be obtained. Thus, a situation 
can be identified in various sections of the society in terms of reading 
culture, and a reading culture map of the country can be put out from 
the field of education. These determinations may contribute to the 
development of the society’s reading culture. The scale can be applied to 
groups of students and professions at different levels of education apart 
from primary school by conducting reliability studies. The developed 
scale is ready to be used to measure reading cultures. Investigations with 
the scale will contribute to making the scale measure even stronger. The 
Reading Culture Scale (RCS) is included in Annex 1. 


Keywords: reading, reading culture, scale, reliability-validity. 


OKUMA KULTURU OLCEGi GECERLIK VE GUVENIRLIK 
CALISMASI 


OZET 


Bu calismada, egitim faktltelerinde okuyan 6sretmen adaylarinin 
okuma kilttirlerinin belirlenmesinde kullanilabilecek bir okuma ktlturt 
dlcegi gelistirilmistir. Alan yazina bakildiginda okuma ile ilgili tutum, 
aligskanlik, algi, 6z yeterlik vb. kavramlara yénelik éleeklerin bulundugu 
ancak okuma ktlttirtine yénelik bir é6leek olmadigi gértilmektedir. Bu 
nedenle bu calismanin amaci, okuma kulttirtint betimlemeye ve 6lemeye 
yonelik 511 likert tipi bir 6leme araci gelistirmek ve bu aracin gecerlilik ve 
guvenirlik calismalarini ortaya koymak olarak belirlenmistir. Bu amacla 
Oncelikle arastirmacilar tarafindan hazirlanan 49 madde uzman 
goérustine sunulmustur. Uzman géortisleri ve 6n denemeden sonra 
belirlenen 51 maddelik dlcek taslagi bir devlet Universitesinin egitim 
fakultesinde farkli béliimlerde 6grenim gérmekte olan 379 6gretmen 
adayina uygulanarak gecerlik ve gtivenirlik caligmalar1 yapilmistir. 
Arastirmada verilerin analizi igin istatistik paket program: kullanilmistir. 
Olcegin Kaiser-Meyer-Olkin degeri .89 ve Bartlett’s Ktiresellik Testi degeri 
[x2=4221,390; df=435, p<.000] bulunmustur. Bu degerlerle 6lcegin 
fakt6r analizine uygunlugu tespit edildikten sonra faktér analizi 
yapilmistir. Fakt6ér analizi sonucunda faktér degeri distk olan maddeler 
elenerek 30 maddelik 51 likert tipi bir 6lcek gelistirilmistir. Olcegin 
kapsam gecerliligi, 13 akademisyen ve 5 Turkce 6gretmeninin uzman 
gorusleri alinarak ortaya konulmustur. Olcekte yer alan maddelerin 
toplami ile faktérler arasi iligskiyi belirlemek icin Pearson korelasyon 
katsayilar1 hesaplanmistir. Olcegin Cronbach’s Alpha gtivenirlik 
katsayis1 .90 olarak bulunmustur. Bu bulgular dogrultusunda calisma 
sonucunda gecerli ve gtivenilir bir édlceek elde edildigi s6ylenebilir. “Okuma 
Kultur: Olcegi” olarak adlandirilan élcegin, tiniversite dizeyinde 6grenci 
gruplarinin ve meslek gruplarinm okuma_ kulttrlerini sélemede 
kullanilabilecek, gecerli ve gtivenilir bir arag oldugu belirlenmistir. 


Anahtar Kelimeler: okuma, okuma kulttirt, 6élcek, gtvenirlik- 
gecerlilik. 
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1. Introduction 


Reading skills and reading habits are considered as the important language skills that native 
language teaching is trying to develop. These skills can also be considered as important elements of 
the general education system (Firat, 2017: 199). This skill that the individual needs in the educational 
process; is one of the most economical ways of accessing information. Reading is an important 
requirement not only in the educational process but also in many areas such as the individual’s 
realizing himself / herself in life, achieving success, expressing him / her, communicating 
successfully and socializing (Uriin Karahan, 2016: 787). Reading skills are often associated with 
understanding ability. Thus, much of the work on reading is directed towards understanding and 
focusing on this mental skill while reading is defined. Reading skills are not only comprehension 
skills but also a comprehensive concept that incorporates critical thinking, creative thinking, research 
inquiry, problem solving, selection and decision-making, visual reading and reading habits in many 
sub-skills or areas. 


The concept of reading, which has a complex structure consisting of physical, mental, 
psychomotor, psychological and social dimensions, has gained new meanings together with 
developments in science and technology (Durmus, 2016: 283). One of the most important goals of 
developed societies is to bring up individuals who have gained reading habits, who have critical and 
creative thinking, who question, research, use information technology, and solve problems. To gain 
the individual the exact and true understanding and the habit of understanding what he/she reads is 
among the general purposes of teaching Turkish. For this reason, not only literate individuals but 
also individuals who acquire the reading culture are needed. 


Reading in literature is defined in such these various forms; "the process of building 
meaning", (Akyol, 2008:1), "an active process in which meanings are formed" (Giines, 2009: 3), 
"take the message and understand the meaning” (Tazebay, 1995: 3), " the process of seeing, 
perceiving and understanding a writing with words, sentences, punctuation marks and other 
elements" (Kavecar et al.,1998:21), "perceiving printed or written words through our sense organs, 
understanding and comprehending them, interpreting them" (Ozdemir, 2007: 14), "the evaluation 
and interpretation process of the signs and symbols through the eye by the brain " (Ozbay, 2007: 4). 


The definitions on the reading emphasize that it is the mental process that deals with the 
varieties of reading. However, reading should be transformed into a social culture, an activity 
spreading throughout the society, rather than an individual activity. For this reason, the emphasis to 
the spreading of the concept of reading culture and significance of bringing up individuals who have 
gained the culture of reading is very important. Reading culture is a vital process that must be 
acquired with sensitive and conscious efforts starting from early childhood. In this context, the 
acquisition of reading culture is another process related to the internalization of the reading act as 
life philosophy meet with the products of written and visual culture, which reveal the hidden powers 
and are woven with aesthetic sensitivity of the individual (Samur, 2016: 2). 


The "reading culture" can be defined in the simplest form as the ability of the individuals to 
acquire the act of reading in the form of a living in society. In order to be able to speak of a built-up 
culture acquired in society, it is necessary that the culture’s subject be acquired the ability to represent 
at a social level without individualizing it (Sever, 2011: 30, and Yilmaz, 2009: 134). The prominent 
feature of reading culture is a social performance. This performance must spread to the whole society 
like a wave created by a water droplet. Reading culture, when it is socially gained, reveals an element 
of spiritual culture conveyed to generations as it is in every part of culture. 


In order to create and develop a reading culture in a society, it is necessary to move the 
reading environment in the school into the different living spaces, especially to homes. Thus, the 
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reading activity will be out of school focus. Limiting reading to textbooks and classrooms will reduce 
the need for students to read in different areas of everyday life. For this reason, it should be 
emphasized that reading is a viable action in every part of everyday life, without place and time 
limitations (Doiron and Asselin, 2011: 109). As a result, in order to be able to create the reading 
culture in society, it is necessary to organize all the environments in the individual's life in a way that 
positively supports his/her reading perception. 


Various researches and studies have been carried out in order to spread the reading both 
domestic and abroad. Sever (1982) mentions books and reading topics in Turkey in his work titled 
“The Book and Reading Fact in our Country in the Stage of Being Information Society ". In the study 
of which reading stages were studied systemic and in three stages, the steps were determined 
respectively as basic literacy, reading habit and critical reading. As a result of the research, it was 
determined that the individuals in Turkey couldn’t pass to the second stage. 


According to the study Children’s Foundation (2006) has done to explain the reasons for not 
reading, 70% of young people never read in Turkey. The habit of reading regular books, however, 
remains at 1%o. In another study where similar results emerged, Yalinkilig and Ulper (2011) 
measured the reading habits of 6", 7" and 8" elementary school students. In this study it was 
determined that 59,2% of the students couldn’t get regular reading habits, the reading habits were 
below expectations and 74% of the students watched television for 1-5 hours on average per day. 


So as to determine readers’ images and tendencies in Turkey, a field survey was conducted 
nationwide for the first time to determine the Turkey reading culture map by the Ministry of Culture 
and Tourism, General Directorate of Libraries and Publications (2011). The survey was carried out 
by means of "face to face" questionnaire with 6.212 people from all ages in 26 provinces, which is 
the representative of Turkey, as determined by TURKSTAT. Findings of the study were interpreted 
through variables such as gender, age range, reading frequency. The results of the study are as 
follows: 


e Reading rates of women and men are equal. 

e In our country, 7,2 books are read every year. 

e Books are read randomly and irregularly (45,3%). 
e 31% of the population never reads a book. 

e Usually recommended books are read (61,5%). 

e Reading habit is self-learning. 


e No authors are regularly watched (84,2%) and no publishing house is followed 
(90, 16%). 


e The availability of public libraries is generally known, but the use of these 
libraries is low. 


e Book purchase rate is low except for course book. 


e The most read literary genre is novel (34%) and mostly adventure books are read 
(22%). 


The most important indicator of reading culture in a society is that reading is among the 
things of everyday life. The possibilities for children to acquire reading habits are directly related to 
the richness of reading culture in their environment. Karadag (2013) discusses how the images in the 
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Turkish textbooks support reading culture and the qualities of the Turkish textbooks to improve 
reading habits in the students. Although the theme of "Reading Culture" is included in the 6th grade 
textbook, which includes paintings on every page of the textbooks, it has been determined that the 
quality of the pictures supporting the reading culture is extremely inadequate. 


Sever, Ince Samur, Dogan et al. (2013: 371) state that in the study of the acquisition level of 
reading culture of 4th grade students of secondary school and their habits of using mass media, in 
the process of acquisition of reading culture mass media have important influences and bringing 
together with the books that will enrich students’ concept designing process at an early age and that 
will educate their senses adopting as the basic principle and that it should be structured for the 
purpose of achieving reading culture skills. 


In his study Ince Samur (2014), developed an insight into how to provide a reading culture 
within the framework of the age and development levels of children in the process of pre-school to 
the adolescence, and formed the theoretical dimension of the concept of reading culture and the 
process of acquiring reading culture. As a result of the study, he emphasized the importance of 
considering the concept of reading culture as a part of the education system by giving various 
suggestions to contribute to the reading culture of the child and stated that the concept of reading 
culture is a vital process. 


Daniels and Strese (2011: 8) in a US secondary school, 1.356 students from 6" , 7" and 8" 
grades were asked to answer questions about how reading culture can be developed with the 
participation of children in reading activities. As a result of the study, the tendency of secondary 
school students to read increased. They emphasized that in order that students acquire a reading 
culture, priority should be given to the reading and organization of reading programs in each school. 


These studies show that the studies to construct reading culture can be realized by making 
government policy and providing social support. A measurement tool should be developed to 
accommodate the age and skill of the target group, focusing on reading cultures in general and 
reading culture-focused. Accordingly, the aim of this study is to develop a measurement tool to 
measure reading cultures. 


2. Method 


This study is a screening study aimed at determining the structural validity and internal 
consistency of the "Reading Culture Scale". 


2.1. Working group 


The study group of the research constitutes a total of randomly selected 379 pre-service 
teachers from different departments who studied at a state university in the fall semester of the 2016/ 
2017 academic year. Participant information is shown in Table 1. 


Tablo 1. Working Group Information 


Type N % 
Department Turkish Teaching 110 29 
Classroom Teaching 106 28 
Foreign Languages 87 23 
Math Teaching 76 20 
Gender Male 118 31 
Female 261 69 
Total 379 100,0 
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2.2. Development of Data Collection Tool 


During the development of the reading culture scale, respectively the stages of literature 
review, creating an item pool, applying expert opinion, pretesting study, factor analysis and reliability 
calculation were followed. 


2.3. Item Pool Creation Phase 


In order to develop the scale, literature on the reading culture was scanned and Turkish/ 
Turkish Language and Literature teachers and instructors working in the Department of Turkish 
Education were consulted. A pool of items was created on the basis of the information obtained. 


While creating the item, attention had been paid to ensure that the items were simple and 
understandable, that there were positive and negative expressions, that there were no factual 
expressions, and that an item didn’t not contain more than one judgment. The 51-item draft scale was 
developed as a 5-point Likert type. "Never" (1), "Rarely" (2), "Sometimes" (3), "Usually" (4), 
"Always" (5) expressions were used for the items used in the scale. Negative items used were 
inverted before analysis. 


2.4. Applying Expert Opinion (Scope Validation) 


Applying the expert opinion is one of the logical ways to test the validity of the scale. It is 
expected from the expert that items in the draft form of the scale be assessed in terms of the scope 
validation (Biytikéztiirk, 2014:180). The draft scale consisting of 49 items consists of 5 Turkish 
teachers, 2 Turkish Language and Literature teachers, 3 instructors in Turkish Language and 
Literature Education Department and 8 instructors who are working in Turkish Language Education 
Department. In the end of the draft scale, there are 51 items. 


2.5. Pretesting phase 


The 51-item draft scale prepared was applied to a total of randomly selected 385 pre-service 
teachers who studied at a state university during the fall semester of the 2016/2017 academic year. 
Missing filled forms were not considered and a total of 379 forms were obtained. 261 (69%) of the 
participants were female and 118 (31%) were male. 


3. Findings 
3.1. Structure Validity 


One of the most frequently used analyses to determine the validity of the structure is factor 
analysis. It can be seen through the factor analysis that whether the scores obtained from the test 
related to the structure validity measure the quality of the test or not. In factor analysis, exploratory 
factor analysis is used if the aim is to reveal the factor structure of the scale, or if it is a test of a 
predetermined number of factors confirmatory factor analysis is used. Factor analysis is needed to 
test the structure validity and to bring together the variables that measure the same quality, to explain 
the measurement with fewer factors (Ellez, 2014: 185). 


3.1.1. Exploratory Factor Analysis 


The structure validity of the measuring instrument developed in accordance with the obtained 
data was tested by using exploratory factor analysis. 51-item draft scale the highest score that can be 
obtained from the developed scale of 5-scale likert type can be 255, the lowest score can be 51. In 
the analysis of the data, statistic package program was used. 
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3.1.2. Findings Related to Exploratory Factor Analysis 


In order to be able to perform exploratory factor analysis (EFA), the value of KMO must be 
at least greater than 50. Approaching the KMO value of 1 indicates that the present scale is a high- 
adequacy scale, and the Bartlett Sphericity test requires a p <0,05 level of significance (Ozdamar, 
2016:150-151). The results of the analysis were as follows: KMO value of .89 and Bartlett Sphericity 
test (x2 = 4221,390, p = .000). According to the results obtained, it has been reached that the data 
are suitable for factor analysis. 


In the factor analysis conducted by the researchers, the loadings of the items in the factors 
were determined by using the Basic Component Analysis and the Varimax spinning technique, and 
the explanations of the items of the multiple factors were examined. For some items, this value can 
be pulled up to .30, although a load factor of .45 or higher may be considered sufficient for a factor 
to belong to a factor. Moreover, it is suggested that the difference between them should be greater 
than 0,1 in order not to regard the item factor loads as contradictory (Biyiik6ztiirk, 2014: 134). 
Accordingly, the analysis was repeated and the item factor loads and gravity conditions were 
examined. In the factor analysis, 21 items, which were outfit, were excluded from the scale and 30 
items remained. The bunching graph obtained using Varimax vertical rotation technique is given in 
Figure 1. 


Figure 1. Reading Culture Scale Bunching Graph 


Scree Plot 


Eigenvalue 


T T T T T T T T T T T T T T T T T T T T T T 
9 1011121314 15 16 17 1819 20 21 22 23 24 25 26 27 28 29 30 


a 
s) 
w4 
4 
nu 
o-4 
“4 
o 


Component Number 


Figure 1 shows that the incline plot follows a crawl after 4th. The variance values explained 
by the factors (Table 2) and the scree plot given in Figure 1 were evaluated and the scale was found 
to be 4-factor in order to determine the factor number of the scale. 
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Table 2. Factor Analysis Results and Variance of Each Factor 


Item Post-Turn Load Value 

No Faktor | Faktor 2 Faktor 3 Faktor 4 
M44 .764 

M8 .676 

M16 641 

M15 .630 

M1 591 

M26 583 

M9 582 

M35 571 

M25 565 

M10 554 

M24 526 

M28 516 

M34 .782 

M40 177 

M43 AQ 

M41 .691 

M38 581 

M39 573 

M46 562 

M33 323 

M29 .463 

M31 458 

M20 .826 

M22 .742 

M21 .691 

M18 .655 

M49 .742 
M50 .669 
M48 .640 
M47 .638 
Variance Value %27,084 %8,835 %7,669 % 4,814 
Post-Turn Load Value %27,084 % 35,919 %43,588 %48,402 


The factor load values of the scale consisting of four factors and a total of 30 items, as seen 
in Table 2, range from .458 to .826. The four identified factors account for 48,402% of the total 
variance. Tavsancil (2006: 48) stated that variance rates ranging from 40% to 60% are acceptable 
values in analyses made in social sciences. Therefore, it can be said that the explanation ratio of the 
total variance of the defined factors is sufficient. The names of the factors were made taking into 
account the items they contain. 
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There are 12 items (1, 8, 9, 10, 15, 16, 24, 25, 26, 28, 35, 44) in the dimension of "Individual 
Development Reading Relationship” which is the first dimension of the Reading Culture Scale. The 
factor load values of the items range from 76-52. The variance rate explained is 27,08%. 


There are 10 items (29, 31, 33, 34, 38, 39, 40, 41, 43, 46) in the dimension of "Basic Reading 
Skill" which is the second dimension of the Reading Culture Scale. The factor load values of the 
items range from 78-46. The variance rate explained is 8,835%. 


There are 4 items (247, 48, 49, 50) in the "Visual Reading" dimension, which is the third 
dimension of the Reading Culture Scale. The factor load values of the items range from 82-66. The 
variance rate explained is 7,669%. 


There are 4 items (218, 20, 21, 22) in the dimension of "Book Choice" which is the fourth 
dimension of the Reading Culture Scale. The factor load values of the items range from 74 to 64. 
The variance rate explained is 4,814%. 


3.2. Reliability Calculation Phase 


One of the most important points of a measuring instrument is reliability. Reliability can be 
described as the level of consistency of responses of the participants that were included in the study 
to the test items which make the scale. Reliability of a scale can be deduced from a commonly used 
"Cronbach Alpha coefficient" and "substance-total correlation coefficient". The Cronbach Alpha 
coefficient can be used to determine the consistency level of the instrument without requiring 
multiple applications. Cronbach's alpha coefficient of .70 and above indicates that the scale is reliable 
at the generally accepted level (Biiyiik6ztiirk, 2014: 181). According to the analysis made to 
determine the internal consistency of the items in the scale; the internal consistency coefficient of 
the scale was .90. When the Cronbach Alpha values of the scale were examined according to the 
factors, the reliability coefficient was found to be between .72 and .86 for the factors of scale. 
According to this, .86 for the first factor, .86 for the second factor, .72 for the third factor and .78 for 
the fourth factor was found. According to the findings, it can be said that the scale is also reliable in 
terms of factors. 


Another criterion applied when reliability is determined is to examine the item-total 
correlation coefficient in order to determine internal consistency. Item-total correlation is an 
important indicator for establishing the relationship between the scores obtained from the test items 
and the total scores obtained from the test, and for determining the discrimination of the items 
forming the scale. In general, item-total correlation values of a scale item of .30 and above indicate 
that the discrimination of those items is high (Biytik6zttirk, 2014: 183). In the analysis made after 
the pre-application, the 21 items taking the value under .30 were removed. According to the obtained 
results, item total correlations of all the items forming the scale are shown in Table 3. 

Table 3. Item-Total Correlation Values of Items 


Item No Item-Test Item No Item-Test Item No Item-Test 
Correlation Correlation Correlation 

M1 463 M25 413 M41 S11 
M8 496 M26 382 M43 541 
M9 432 M28 337 M44 596 
M10 381 M29 352 M46 A441 
M15 437 M31 339 M47 521 
M16 A452 M33 337 M48 534 
M18 583 M34 .612 M49 .601 
M20 711 M35 484 M50 521 
M21 510 M38 486 

M22 .610 M39 476 

M24 355 M40 .608 
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As shown in Table 3, item total correlation values of all the items forming the scale are .30 
and over. In this case, it is possible to say that the measures are intended to measure the same 
behavior. It is seen that the total correlations of the items of the scale are sufficient. 


4. Conclusions and Recommendations 


In this study, a scale that can be used to identify reading cultures has been developed. A 51- 
item pool was created in accordance with the literature review, student opinions and expert opinions. 
The created draft scale was applied to the study group consisting of 385 pre-service teachers. Items 
with a factor load greater than .30 from the resulting data were selected for further analysis. In the 
last case of the scale, there were 30 items. A scale structure consisting of four sub-dimensions 
emerged in line with the results of the analysis of basic components made using the Varimax vertical 
rotation technique. The Cronbach Alpha reliability coefficient as a whole was calculated as .90. The 
Cronbach Alpha reliability coefficients for the four sub-dimensions of the scale were found to be .86, 
.86, .72, .78 respectively. According to the findings obtained, it was revealed that the scale is a 
reliable scale in terms of both the whole and the sub-dimensions. In addition, the scope validity of 
the scale was obtained by searching the literature and taking expert opinion. The result of the analysis 
for the structure validity, the KMO value of the scale was .89 and the Bartlett Sphericity test was (x2 
= 4221,390, p = .000). Accordingly, the result of the Barlett test is significant compared to the 0,05 
level. According to this, it is found that the scale also provides the structure validity. 


In this study, as a result of the studies and analyzes made on the data obtained from the 
teacher candidates and the scale development process; book selection, reading strategies, personal 
and academic progress of reading, screen reading, reading self-efficacy and appropriateness of use 
that could be related to all related educational variables. An instrument equivalent to the scope of the 
scale is not included in the literature. However, in the "Reading Motivation and Devotion to Read 
Scale: Adaptation to the Turkish Language" study conducted by Yildiz and Aktas (2015), which can 
be considered in a similar way, the dimensions of the scale are defined as "internal motivation, 
proficiency, valuation, and the relationships between reading comprehension, reading attitudes, 
reading frequency and reading motivation can be examined through the scale. The measuring scope 
and sub-dimensions of this study support scope and sub-dimensions of the RCS. However, in terms 
of book selection, screen reading, contribution to personal and academic life, the study will contribute 
to the literature more comprehensively and at a separate point. Other scale development studies in 
reading are under more specific headings. To classify these studies; 


* Reading self-efficacy scales: “Reading Comprehension Self-Efficacy Scale” by Epcagan 
and Demirel (2011), “Reading Comprehension Self-Efficacy Perception Scale” by Demirel and 
Epgacan (2012), "Reader Self-Efficacy Scale-2" by Ulper, Yayli et al. (2013), "Reader Self- 
Perception Scale" by Keskin and Atmaca (2014). 


*Reading attitude scales: "Attitude Scale for Habit of Reading Books" by Gémleksiz (2004), 
"Attitude Scale for Reading" by Ozbay and Uyar (2009), “Attitude Scale for Reading for Secondary 
School Students” by Ozdemir and Akkaya (2014), "Reading Attitude Scale" by Cakiroglu and 
Palanci (2015) and "Attitude Scale for Reading for grades 1-6." by Kocaarslan (2016). 


* Reading habits scales: "Book Reading Habit Scale of Secondary School" by Inan (2005) 
and "Reading Habit-Environment Scale" by Tok, Kiigiik et al.'s (2015). 


* Scales to measure reading skill: "Comprehension Test of Literary Texts" and 
"Comprehension Test of Instructive Texts" by Giineyli (2003), "Scale of Reading Comprehension 
Skills" by Epcagan and Erzen (2010) can be mentioned. 
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On the basis of given information provided in the study of reading, it is generally seen under 
the titles of reading self-efficacy, reading attitude, reading perception, reading habits and reading 
skills. Reading culture is considered as a concept covering all of these subtitles and it is thought that 
developed measuring instrument will contribute to the literature. 


By means of this measuring instrument, the situation determination regarding the reading 
culture can be made and the measurable data for the future studies can be obtained. Thus, a situation 
can be identified in various sections of the society in terms of reading culture, and a reading culture 
map of the country can be put out from the field of education. These determinations may contribute 
to the development of the society’s reading culture. The scale can be applied to groups of university- 
levels students and different professions by conducting reliability studies. The developed scale is 
ready to be used to measure reading cultures. The Reading Culture Scale (RCS) is included in Annex 
1. 
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Annex 1. READING CULTURE SCALE 


Sub- No Items 4 
dimen > 2 4 
sions g q E E q 
Zi E a 
1 Farkhi tiirde metinler/kitaplar okumak kisisel gelisimime katki saglar. 
8 Bir basili gazete, dergi vb. takip ederim. 
a 9 Elektronik gazete, dergi ve haber sitelerini takip ederim. 
= 10 Her giin diizenli olarak kitap okurum. 
g 15 Cevremdekilere armagan olarak kitap satin alirim. 
g 16 Yanimda her an kitap tasirim. 
: 24 Kitap okumak sézctik dagarcigim1 gelistirir. 
‘@ 25 Okudugum kitaplar bana fark bakis acgilari kazandinr. 
5 26 Kitap okumak arkadas secimimi etkiler. 
9 28 Bulundugum ortamda kosullar uygun olmasa da kitap okurum. 
gs 35 Konusurken okudugum kitaplardan alintilar yaparim. 
ma 44 Kitap okumak akademik/mesleki basarima katki saglar. 
29 Kitap okumaya baslamadan énce okuma amacimz belirlerim. 
31 Kitap okurken okuma hizimi metne gore ayarlarim. 
33 Kitap okurken anlamini bilmedigim sézctiklerin anlamini sdéziin gelisinden 
a cikarmaya calisirim. 
5 34 Okudugum kitaplara iliskin elestiriler okurum. 
2 38 Okudugum kitaplarla yasamim arasinda iliski kurmaya g¢alisirim. 
g 39 Kitap okurken anlatilanlarin tutarliligi/giivenirligi ile ilgili sorgulamalar yaparim. 
a 40 Kitap okurken not alirrm. 
© 41 Kitap okurken 6nemli gérdiigiim ifadelerin altini cizerim. 
e 43 Kitap okurken kendimi kitabin diinyasinda diisiiniiriim. 
e 46 Okudugum eski kitaplardan yola ¢ikarak yeni kitaplar okurum. 
47 Resimli kitaplar/dergiler vb. okumayi tercih ederim. 
48 Okudugum kitaplarda yer alan grafik/tablo vb. sekilleri incelerim. 
3 = 49 Basili gazete, dergi vb. yerine internet tizerinden site, blog, uygulama ve 
g g forumlardan okumalar yaparim. 
OO | 50 Basili kitap yerine elektronik kitaplar okurum. 
18 Kitap secerken arkadaslarimin 6nerilerinden yararlanirim. 
= 20 Kitap secerken en ¢ok satilanlar listesinden yararlaninm. 
s a= 21 Kitap secerken kapak, resim ve gérsellerden yararlanirim. 
Za 22 Kitabin yazari kitap segimimde etkilidir. 
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1. Giris 


Okuma becerisi ve okuma aliskanhgi, anadili 6gretiminin gelistirmeye galistig1 6nemli dil 
becerilerinden kabul edilmektedir. Bu beceriler genel egitim sisteminin 6nemli unsurlarindan da 
kabul edilebilir (Firat, 2017: 199). Egitim-d6gretim stirecinde bireyin gereksinim duydugu bu beceri; 
bilgiye ulagsmanin en ekonomik yollarindan biridir. Okuma; sadece egitim-dgretim stirecinde degil 
aynl zamanda bireyin hayatta kendini gerceklestirebilmesi, basan saglayabilmesi, kendini ifade 
edebilmesi, basarili bir iletisim kurabilmesi, sosyallesmesi gibi bircok alanda da 6nemlidir (Uriin 
Karahan, 2016: 787). Okuma becerisi genellikle anlama becerisiyle birlikte anilmaktadir. Bu yiizden 
okumayla ilgili yapilan galismalarin gogu anlama becerisine yonelir ve okuma tanimlanirken bu 
zihinsel beceriye odaklanilir. Okuma becerisi yalnizca anlama becerisi degil ayni zamanda elestirel 
diistinme, yaratici diistinme, arastirma sorgulama, problem ¢ézme, seg¢me ve karar verme, gérsel 
okuma ve okumayi aliskanlik haline getirme gibi birgok alt beceriyi ya da alani iginde barindiran 
kapsamli bir kavramdnr. 


Fiziksel, zihinsel, psikomotor, psikolojik ve sosyal boyutlardan olusan karmasik bir 
yapiya sahip olan okuma kavram1, bilim ve teknoloji alanindaki gelismelerle birlikte yeni anlamlar 
kazanmistir (Durmus, 2016: 283). Gelismis toplumlarin en 6nemli hedeflerinden biri okuma 
aliskanligi kazanmis; elestirel ve yaratici1 dtsiinen, sorgulayan, arastiran, bilisim teknolojilerini 
kullanan, problem ¢6ézen bireyler yetistirmektir. Bireye okudugunu tam ve dogru olarak anlama giicti 
ve aliskanligi kazandirmak; Tiirk¢e 6gretiminin genel amaglar arasinda yer almaktadir. Bu nedenle 
yalnizca okuma-yazma bilen bireylere degil ayni zamanda okuma kiilttiriinii edinen bireylere ihtiya¢ 
vardir. 


Alan yazinda okuma; “anlam kurma siireci” (Akyol, 2008: 1), “anlamlarin olusturuldugu 
aktif bir stirec” (Giines, 2009: 3), “iletiyi alip anlami kavramak” (Tazebay, 1995: 3), “bir yaziyi, 
sdzctikleri, ctimleleri, noktalama isaretleri ve 6teki 6%eleriyle gérme, algilama ve kavrama siireci” 
(Kavear vd.,1998: 21), “basili ya da yazili sézctikleri duyu organlarimiz yoluyla algilama, bunlari 
anlamlandirip kavrama, yorumlama” (Ozdemir, 2007: 14),‘g6z yoluyla algilanan isaret ve 
sembollerin beyin tarafindan de%erlendirilmesi ve anlamlandirilmas: siireci” (Ozbay, 2007: 4) 
seklinde cesitli bicimlerde tanimlanmaktadir. 


Okuma itizerinde yapilan tanimlarda, okumanin tirlii degiskenlerini ele alan zihinsel stire¢ 
olusuna vurgu yapilmaktadir. Oysa okuma bireysel bir etkinlik olmaktan ¢ok toplumun geneline 
yayilan bir etkinlige, toplumsal bir kiltiire déniistiiriilmelidir. Bu nedenle okuma kiltiirii kavraminin 
yayginlasmasi ve okuma kiiltiirii edinmis bireyler yetistirmenin Gnemine vurgu yapilmasi olduk¢a 
dénemlidir. Okuma kiltiiri, erken cocukluktan baslayarak duyarli ve bilingli cabalarla edinilmesi 
gereken yasamsal bir stire¢tir. Bu baglamda okuma kiiltiirii edinme, bireyin; gizil gtiglerini ortaya 
cikaran, estetik duyarlikla 6riilmiis yazili ve gérsel kiiltiir tiriinleriyle bulusmasi, baska bir sdyleyisle 
okuma eylemini yasam felsefesi olarak i¢sellestirmesiyle iliskili bir stire¢tir (Samur, 2016: 2). 


“Okuma kiiltiri’” en yalin bigimde, bireylerin okuma eylemiyle ilgili olarak edindikleri 
becerilerin toplumda bir yasama bicimine déntismesi bicgiminde tanimlanabilir. Toplumda edinilmis 
yerlesik bir kiiltiirden s6z edebilmek i¢in, o kiiltiriin 6znesinin birey olmaktan cikarilip toplumsal 
diizeyde temsil yetenegi kazanmasi gerekir (Sever, 2011: 30; Yilmaz, 2009: 134). Okuma kiiltiiriintin 
one cikan 6zelligi toplumsal bir edim olusudur. Bu edimin bir su damlasinin yarattig1 dalga gibi tim 
topluma yayilmasi gerekir. Okuma kiiltirti, toplumsal olarak kazanildiginda kiiltiirtin her alaninda 
oldugu gibi nesiller boyu aktarilan manevi kiltiir unsuru ortaya ¢ikar. 


Bir toplumda okuma kiiltiirti yaratmak ve gelistirmek igin okuldaki okuma ortaminin farkli 
yasam alanlarina 6zellikle de eve tasinmas1 gerekmektedir. Béylelikle okuma eylemi okul odakli 
olmaktan gikacaktir. Okumanin ders kitaplar ve derslikler ile sinirlandirilmasi, 6grencilerin giindelik 


Turkish Studies 
International Periodical for the Languages, Literature and History of Turkish or Turkic 
Volume 12/14 


480 Ali TURKEL - Eylem Ezgi OZDEMIR - Serdar AKBULUT 


hayatin farkli alanlarinda okuma gereksinimlerini azaltacaktir. Bu nedenle okumanin giindelik 
hayatin her béliimtinde, mekan ve zaman sinirlamasi olmaksizin ger¢eklestirilebilir bir eylem oldugu 
vurgulanmalidir (Doiron ve Asselin, 2011: 109). Sonug¢ olarak, okuma kiltiirtinti toplumda 
olusturabilmek icgin bireyin yasamindaki tim ortamlari okuma algisini olumlu destekleyecek bigimde 
diizenlemek gereklidir. 


Gerek yurticinde gerekse yurtdisinda okumanin yayginlastinlmasi ve okuma kiiltiirit 
olusturulmasi amactyla ¢esitli arastirmalar ve caligmalar yapilmistir. Sever (1982), “Bilgi Toplumu 
Olma Asamasinda, Ulkemizde Kitap ve Okuma Olgusu” adli calismasinda Tiirkiye’de kitap ve 
okuma konularina deginir. Okuma asamalarinin dizgesel ve birbirinin tstiine yapilanan tig asamada 
ele alindigi galismada, basamaklar sirastyla temel okuryazarlik, okuma aliskanligi kazanma ve 
elestirel okuma olarak belirlenmistir. Arastrrma sonucunda Tiirkiye’deki bireylerin ikinci asamaya 
gecemedikleri saptanmistir. 


Cocuk Vakfi’nim (2006) “okumama” nedenlerini agiklamaya yonelik yaptigi calismaya gore 
Tirkiye’de gen¢lerin %707i hi¢ okumamaktadir. Diizenli kitap okuma aliskanligi ise %o1 oraninda 
kalmistir Benzer sonuclarin ortaya ¢iktigi bir diger calismada Yalinkilic ve Ulper (2011) ilk6gretim 
6-7-8. sinif 6grencilerinin okuma aliskanlik diizeylerini 6l¢miistiir. Bu calismada, 6grencilerin 
%59,2’sinin dizenli kitap okuma aliskanligin1 edinmedigi, okuma aliskanlik dtizeylerinin 
beklenilenin altinda oldugu, %74’ tintin giinde ortalama 1-5 saat televizyon izledigi saptanmistir. 


Tiirkiye’deki okur g6riintiisti ve egilimlerinin belirlenmesi amaciyla, Kiltiir ve Turizm 
Bakanligi Kiitiiphaneler ve Yayimlar Genel Miidiirliigiince Tiirkiye okuma kiiltiri haritasini 
belirlemek igin ilk kez tilke gapinda bir saha arastirmasi yapilmistir (T.C Kiilttir Bakanligi, 2011). 
Arastirma TUIK’in belirledigi Tiirkiye’yi temsil niteligi olan 26 ilde her yas kesiminden 6.212 
kisiyle “yiiz yiize” sormaca yéntemi ile gergeklegmistir. Arastirmanin bulgulan cinsiyet, yas araligi, 
okuma sikligi gibi degiskenler tizerinden yorumlanmistir. Calismada Gne ¢ikan sonuclar sdyledir: 


e Kadin erkek okuma oranlari esittir. 

e Ulkemizde yilda 7,2 kitap okunmaktadir. 

e Kitaplar rastgele ve diizensiz olarak okunmaktadir (%45,3). 
e Niifusun %31' hig kitap okumamaktadir. 

e Genellikle tavsiye edilen kitaplar okunmaktadir (%61,5). 

e Okuma aliskanligi birey kendi kendine 6grenmektedir. 


e Herhangi bir yazar dizenli olarak izlenmemekte (%84,2) ve herhangi bir yayinevi takip 
edilmemektedir (%90, 16). 


e Halk kiitiiphanelerin varligi genel olarak bilinmekle birlikte bu ktittiphaneleri kullanma 
orani distiktir. 


e Ders kitabi disinda kitap satin alma orani diistikttir. 


e En fazla okunan yazinsal tiir romandir (%34) ve en fazla macera tiiriinde kitaplar 
okunmaktadir (%22). 


Bir toplumda okuma kiiltiriintin en 6nemli géstergesi, okumanin gtindelik yasamin 6geleri 
arasinda yer almasidir. Cocuklarin okuma aliskanligi kazanma olasiliklari, gevrelerinde olusan 
okuma kiiltiirtintin zenginligi ile dogru orantilidir. Karadag (2013) galigsmasinda, Tiirkge ders 
kitaplarinda yer alan gorsellerin okuma kiltiriinti nasil destekledigini, dgrencilerde okuma 
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aliskanligini gelistirmek icin Tiirk¢e ders kitaplarinin niteliklerini tartismaktadir. Ders kitaplarinin 
her sayfasinda resimlemelerin bulundugu, 6. sinif ders kitabinda “Okuma Kiilttrii’ temasina yer 
verilse de okuma kiiltiriinti destekleyen resimlerin niteliginin son derece yetersiz oldugu 
belirlenmistir. 


Sever, Ince Samur, Dogan, vd.’nin ( 2013: 371) ilkokul 4. sinif 6grencilerinin okuma kiiltiirti 
edinme diizeyleri ile kitle iletisim aracglarini kullanma aliskanliklarinin inceledigi calismada okuma 
kultiirti edindirme stirecinde kitle iletisim araglarinmn 6nemli etkileri oldugunu ve 6grencilerin erken 
dénemden baslayarak kavram tasarimi stirecini zenginlestirecek, duyu algilarim egitecek nitelikte 
kitaplarla bulusturulmasinin temel ilke olarak benimsenerek okuma kiiltiirti becerisi edindirme 
amacina yonelik olarak yapilandirilmasi gerektigini sdyler. 


Ince Samur (2014) yapti1 calismada, okul dncesinden ergenlie uzanan siirecte, cocuklarin 
yas ve gelisim diizeyleri cergevesinde bir okuma kiiltiirti kazandirma izlencesi gelistirmis ve okuma 
kultiri kavraminin ve okuma kiilttirii edinme siirecinin kuramsal boyutunu olusturmustur. 
Calismanin sonucunda, gocugun okuma kiiltiirti edinmesine katki saglayacak ¢esitli Gnerilere de yer 
vererek okuma kiiltiirti kavraminin egitim sisteminin bir pargasi olarak gériilmesinin 6nemine vurgu 
yapmis ve okuma kiiltiirii kavraminin yasamsal bir siireg oldugunun g6z 6niinde tutulmasi gerektigini 
belirtmistir. 


Daniels ve Strese (2011: 8) ABD’deki bir ortaokulda 6, 7 ve 8. siniflardan toplam 1.356 
6grencinin katilimiyla okullarda okuma eylemi caligsmasi ile ¢ocuklarin okuma kiilttirii nasil 
gelistirilebilir, sorusuna yanit aramislardir. Calisma sonucunda ortaokul 6grencilerinin okumaya 
egiliminin arttiS1 goriilmiistiir. OSrencilerin okuma kiiltiirii edinmeleri icin her okulda okuma 
programlarinin diizenlenmesi ve okumaya Gncelikli olarak 6nem verilmesi gerektigi vurgulanmistir. 


Yapuilan bu calismalar okuma kiiltiriintin olusturulmasi igin yapilacak ¢alismalarin devlet 
politikasi haline getirilip toplumsal bir destek saglanarak gerceklesebilecegini gdstermektedir. 
Okuma kiiltiirtinti genel olarak ele alan genis kapsamli, okuma kiiltiirtinti belirlemeye odakh, hedef 
kitlenin yas ve beceri durumuna uygun olarak 6lgme araci gelistirilmelidir. Bu dogrultuda bu 
calismanin amaci okuma kiiltiiriinti belirlemeye yénelik 6l¢me araci gelistirmektir. 


2. Yontem 


wie 99: 


Bu calisma, “Okuma Kiiltiirii Olcegi”nin yap1 gecerliligini ve ig tutarliligimi tespit etmeyi 
hedefleyen tarama desenli bir arastirmadir. 


2.1. Caligma Grubu 


Arastirmanin ¢aligsma grubunu 2016-2017 egitim-d6gretim yilinin giz yariyilinda bir devlet 
universitesinde egitim géren ve rastlantisal olarak farkli béliimlerden secilen toplam 379 6Sretmen 
aday1 olusturmaktadir. Katilimcilara ait bilgiler Tablo 1’de gésterilmistir. 

Tablo 1. Caligma Grubuna Ait Bilgiler 


Degisken N % 
Boliim Tiirkce Odretmenlisi 110 29 
Sinif Ogretmenligi 106 28 
Yabanci Diller 87 23 
Matematik Oéretmenli&i 76 20 
Cinsiyet Erkek 118 31 
Kadin 261 69 
Toplam 379 100,0 
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2.2. Veri Toplama Aracinin Gelistirilmesi 


Okuma kiiltiirti 6lceginin gelistirilmesinde énce alan yazini taramasi yapilmis ve ardindan 
madde havuzu olusturma, alaninda uzman kisilerin g6rtistine basvurma, 6n deneme calismasi, fakt6r 
analizi ve giivenirlik hesaplama asamalari izlenmistir. 


2.3. Madde Havuzu Olusturma Asamasi 


Olcegin gelistirilmesi amacryla okuma kiiltiirii ile ilgili alan yazin taramasi yapilmis ve 
Turkce ve Tiirk Dili ve Edebiyati 6gretmenleri ile Tiirkge Egitimi Anabilim Dalinda gérev yapan 
Ogretim elemanlarindan gértis alinmistir. Elde edilen bilgilerden yola ¢ikarak madde havuzu 
olusturulmustur. 


Maddeler olusturulurken, maddelerin yalin ve anlasilir bir dilde olmasina, olumlu ve 
olumsuz ifadelerin olmasina, olgusal ifadelerin olmamasina ve bir maddenin birden fazla yargi 
barindirmamasina dikkat edilmistir. 51 maddelik taslak 6l¢ek 5’li likert tipinde gelistirilmistir. 
Olcekte kullanilan maddeler icin “Hicbir Zaman” (1), “Nadiren” (2), “Ara Sura” (3), “Genellikle” 
(4), “Her Zaman” (5) ifadeleri kullanilmistir. Kullanilan olumsuz maddeler analiz 6ncesinde ters 
cevrilmistir. 


2.4. Uzman Goriisiine Basvurma Asamasi (Kapsam Gecerligi) 


Uzman goriisiine basvurma él¢egin kapsam gecerligini test etmek i¢in basvurulan mantiksal 
yollardan biridir. Uzmandan beklenen, dl¢egin taslak formunda yer alan maddelerin kapsam gecerligi 
acisindan degerlendirilmesidir (Bitytikéztirk, 2014: 180). 49 maddeden olusan taslak él¢ek 5 Tiirkce 
6gretmeni, 2 Tiirk Dili ve Edebiyati 6gretmeni, 3 Tiirk Dili ve Edebiyati Egitimi Anabilim Dali’nda 
goérevli 6gretim elemam ve 8 Tiirkge Egitimi Anabilim Dalinda gérev yapan 6gretim elemaninin 
Oneri ve gortisleri dogrultusunda g6zden gecirilerek diizenlenmistir. Taslak 6lc¢e%in son halinde 51 
madde yer almistir. 


2.5. On Deneme Asamasi 


Hazirlanan 51 maddelik taslak 6lgek 2016-2017 egitim-dgretim yilinin giz yariyilinda bir 
devlet tiniversitesinde egitim géren ve rastlantisal olarak secilen toplam 385 6gretmen adayina 
uygulanmistir. Eksik doldurulan formlar dikkate alinmamis ve toplamda 379 form elde edilmistir. 
Katilimcilarin 26171 (%69) kadin, 11871 (%31) erkektir. 


3. Bulgular 
3.1. Yapi Gecerliligi 


Yapi gecerligini belirlemede en sik basvurulan analizlerden biri fakt6r analizidir. Faktér 
analizi sayesinde yap1 gecerligi ile ilgili testten elde edilen puanlarin testin dl¢tigti disiiniilen niteligi 
dlctip Slemedigi gériilebilir. Faktér analizinde amac, dlgegin faktér yapisim1 ortaya koymaksa 
acgimlayici, Gnceden belirlenen fakt6r sayisinin sinanmasi ise dogrulayici faktér analizi kullamilir. 
Yap1 gecerliligini test etmek ve ayni niteligi 6lgen degiskenleri bir araya getirerek, 6lg¢meyi az sayida 
fakt6r ile agiklamak amaciyla fakt6r analizi yapilmasi gerekmektedir (Ellez, 2014: 185). 


3.1.1. Agumlayici Fakt6r Analizi 


Elde edilen veriler dogrultusunda gelistirilen 6lg¢me aracimin yapi gecerliligi, agimlayici 
fakt6r analizi yapilarak test edilmistir. 51 maddelik taslak 6l¢ek 571i likert tipinde gelistirilmis taslak 
dlgekten elde edilebilecek en yiiksek puan 255, en diistk puan 51 olarak ger¢eklesebilir. Verilerin 
analizinde istatistik paket programi kullanilmistir. 
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3.1.2. Acimlayici Faktér Analizi ile [gili Bulgular 


Ozdamar (2016: 150) “Acimlayici faktér analizi (AFA) yapilabilmesi icin KMO deSerinin 
en az. 50’den daha biiytik olmasi gerekir. KMO degeri 1’e yaklasmasi mevcut élcegin, olguyu 
dlgmede yiiksek yeterlikte bir 6l¢ek oldugunu gésterir ayrica Bartlett Sphericity testinin de anlamli 
cikmasi igin p <0,05 diizey kosulunu tasimasi gerekmektedir.” der. Yapilan analiz sonucu KMO 
degeri .89, Bartlett Sphericity testi ise (x2 = 4221,390, p= .000) anlamli bulunmustur. Elde edilen 
sonuclara gore verilerin faktér analizi yapmaya uygun oldugu goriistine ulasilmistir. 


Arastirmacilar tarafindan yapilan faktér analizinde Temel Bilesen Analizi ve Varimax 
déndiirme teknigi kullanilarak maddelerin faktérlerdeki yiikleri tespit edilmis ve maddelerin birden 
fazla fakt6rii agiklama durumlarina bakilmistir. Bir maddenin bir faktére ait olabilmesi igin yiik 
degerlerinin .45 ya da daha yiiksek olmasi yeterli kabul edilebilmesine karsin, baz1 maddeler igin bu 
deger .30’a kadar ¢ekilebilir. Ayrica madde fakt6r yiiklerinin binisik sayilmamasi i¢in aralarindaki 
farkin 0,1’den biiytik olmasi G6nerilmektedir (Biiytk6ztiirk, 2014: 134). Bu dogrultuda analiz 
tekrarlanarak madde faktér yiiklerine ve binisiklik durumlarina bakilmistir. Yapilan fakt6ér analizinde 
lc¢titleri karsilamayan 21 madde 6l¢ekten ¢ikarilmis ve geriye 30 madde kalmistir. Varimax dik 
déndiirme teknigi kullanilarak ortaya ¢ikanlan yigilma grafigi Sekil 1’de verilmistir. 


Sekil 1. Okuma Kiiltiirii Olcegi Yigilma Grafigi 


Scree Plot 


Eigenvalue 
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Sekil 1. incelendiginde egim grafiginin 4’ten sonra yatay bir seyir izledigi gériilmektedir. 
Olcegin faktér sayisinin belirlenmesi icin faktérlerin acikladigi varyans degerleri (Tablo 2) ve Sekil 
1’de verilen yigilma grafigi (scree plot) degerlendirilmis ve élcegin 4 faktérlii olmasi uygun 
bulunmustur. 
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Tablo 2. Fakt6r Analizi Sonuglari ve Her Faktére Ait Varyans Degeri 


Madde Déndiirme Sonrasi Yiik Degeri 
No Faktor | Faktér 2 Faktoér 3 Faktoér 4 

M44 .764 

M8 .676 

M16 641 

M15 .630 

Ml 591 

M26 583 

M9 582 

M35 571 

M25 565 

M10 554 

M24 526 

M28 516 

M34 .782 

M40 177 

M43 727 

M41 .691 

M38 581 

M39 573 

M46 562 

M33 523 

M29 .463 

M31 458 

M20 826 

M22 742 

M21 .691 

M18 655 

M49 .742 

M50 .669 

M48 .640 

M47 .638 
Varyans Degeri %27,084 % 8,835 %71,669 % 4,814 
Doéndiirme —_ Sonras1 %27,084 %35,919 %A3,588 %A8,402 
Yiik Degeri 


Tablo 2’de goriildiigii tizere dért fakt6rden ve toplam 30 maddeden olusan él¢egin faktér 
yuk degerleri .458 ile .826 arasinda degismektedir. Belirlenen 4 faktér toplam varyansin 
%A48,402’sini karsilamaktadir. Tavsancil (2006: 48) sosyal bilimlerde yapilan analizlerde, %40 ile 
%60 arasinda degisen varyans oranlarinin kabul edilebilir bir deger oldugunu belirtmistir. 
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Dolayisiyla tanimlanan faktérlerin toplam varyansi aciklama oraninin yeterli oldugu sdylenebilir. 
Fakt6rlerin adlandirilmasi icgerdikleri maddeler g6z 6niine alinarak yapilmistir. 


Okuma Kiiltiirii Olce3i’ nin ilk boyutu olan “Bireysel Geligim Okuma Iliskisi” boyutunda 
12 madde (1, 8, 9, 10, 15, 16, 24, 25, 26, 28, 35, 44) yer almaktadir. Maddelerin fakt6r yiik degerleri 
.76 ile .52 arasinda degismektedir. Aciklanan varyans oran1 ise %27,08’ dir. 


Okuma Kiiltiirii Olce3i’ nin ikinci boyutu olan “Temel Okuma Becerisi” boyutunda 10 
madde (29, 31, 33, 34, 38, 39, 40, 41, 43, 46) bulunmaktadir. Maddelerin fakt6r yiik degerleri .78 ile 
.46 arasinda degismektedir. Aciklanan varyans oran1 ise %8,835’ tir. 


Okuma Kiiltiirii Olce&i’ nin iiciincii boyutu olan “Goérsel Okuma” boyutunda 4 madde (247, 
48, 49, 50) bulunmaktadir. Maddelerin fakt6r yiik degerleri .82 ile .66 arasinda degismektedir. 
Agiklanan varyans orani ise %7,669’ dur. 


Okuma Kiiltiirii OlceSi’ nin dérdiincii boyutu olan “Kitap Secimi” boyutunda 4 madde (218, 
20, 21, 22) bulunmaktadir. Maddelerin faktér yiik degerleri .74 ile .64 arasinda degismektedir. 
Agiklanan varyans oram ise % 4,814? tiir. 


3.2. Giivenirlik Hesaplama Asamas1 


Bir 6lcme aracinin en 6nemli noktalarindan biri giivenirliktir. Giivenirlik, arastirmada yer 
alan katilimcilarin 6l¢egi meydana getiren test maddelerine vermis olduklan yanitlarin tutarlilik 
derecesi olarak agiklanabilir. Giivenirlik belirlenirken yaygin olarak kullamlan “Cronbach Alpha 
katsayisi” ve “madde-toplam korelasyon katsayisi’na bakilarak bir élcegin giivenirligi hakkinda 
cikarim yapilabilir. Cronbach Alpha katsayisi birden fazla uygulama yapilmasina gerek duymadan 
dlgme aracinin tutarlilik dtizeyini belirlenmesinde kullanilabir. Cronbach Alpha katsayinin .70 ve 
daha iizerinde degerler almasi dlcegin genel kabul géren diizeyde giivenilir oldugunu gésterir 
(Biiyiik6ztiirk, 2014: 181). Olcekte yer alan maddelerin ic tutarlilig1m belirlemek icin yapilan analize 
gore; dlceZin i¢ tutarlik katsayis1 .90 olarak bulunmustur. Olcein Cronbach Alpha degerleri 
faktérlere gére incelendiginde 6l¢egin faktérler icgin giivenirlik katsayisinin .72-.86 arasinda degerler 
aldigi belirlenmistir. Buna gore birinci fakt6r igin .86, ikinci faktér icin .86, tigiincti fakt6r igin .72, 
dérdiincti faktér igin .78 olarak bulunmustur. Elde edilen bulgulara gére dl¢egin faktérler agisindan 
da giivenilir oldugu séylenebilir. 


Givenirlik belirlenirken basvurulan diger bir 6l¢tit i¢ tutarlilgin belirlenmesi adina madde- 
toplam korelasyon katsayisinin incelenmesidir. Madde-toplam korelasyonu, test maddelerinden elde 
edilen puanlar ile testten elde edilen toplam puanlar arasindaki iliskiyi ortaya koymasi ve dlc¢egi 
olusturan maddelerin ayirt ediciligini tespit etmesi agisindan 6nemli bir géstergedir. Genel olarak bir 
dlgegi olusturan maddelerin madde-toplam korelasyon degerleri .30 ve daha iizerinde olmasi o 
maddelerin ayirt ediciliZinin yiiksek oldugunu gosterir. (Biiyiik6ztiirk, 2014: 183). On uygulama 
sonrasinda yapilan analizde .30 altinda deger alan ve binisiklik gésteren 21 madde ¢gikarilmistir. Elde 
edilen bu sonuglara gore d6lgegi olusturan tiim maddelerin madde toplam korelasyon degerleri Tablo 
3’te gésterilmistir. 
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Tablo 3. Madde-Toplam Korelasyonu Maddelerin Degerleri 


Madde No Madde-Test Madde No Madde-Test Madde No Madde-Test 
Korelasyonu Korelasyonu Korelasyonu 
M1 .463 M25 413 M41 S11 
M8 .496 M26 382 M43 541 
M9 432 M28 337 M44 596 
M10 381 M29 352 M46 441 
M15 437 M31 339 M47 521 
M16 452 M33 337 M48 534 
M18 583 M34 .612 M49 .601 
M20 711 M35 484 M50 521 
M21 510 M38 486 
M22 .610 M39 .476 
M24 355 M40 .608 


Tablo 3’te gériildiigti izere Sleegi olusturan tiim maddelerin madde toplam korelasyon 
degerleri .30 ve daha tizerindedir. Bu durumda 6l¢ekteki maddelerin ayn davranisi 6lgmeye yonelik 
oldugunu sdylemek miimkiindiir. Olce%in madde toplam korelasyonunun yeterli oldugu 
goértilmektedir. 


4. Sonuc ve Oneriler 


Bu ¢alismada, okuma kiiltiirtinti belirlemek amaciyla_ kullanilabilecek bir 6lcek 
gelistirilmistir. Alan yazin taramas1, 6Srenci gértisleri ve uzman goriisleri dogrultusunda 51 maddelik 
bir havuz olusturulmustur. Olusturulan taslak 6l¢ek 385 6gretmen adayindan olusan ¢alisma grubuna 
uygulanmistir. Uygulama sonucu ortaya ¢ikan verilerden faktér yikt .30’un tizerinde olan maddeler 
isler kabul edilerek analizin devami icin secilmistir. Olce%in son halinde 30 madde yer almistir. 
Varimax dik déndiirme teknigi kullanilarak yapilan temel bilesgenler analizi sonuclan dogrultusunda 
dort alt boyuttan olusan bir 6lcek yapisi ortaya cikmistir. Olcegin biitiin olarak Cronbach Alpha 
giivenirlik katsayis1 .90 olarak hesaplanmistir. OlceSin dért alt boyutu icin Cronbach Alpha 
giivenirlik katsayilari sirastyla .86, .86, .72, .78 olarak bulunmustur. Elde edilen bulgulara gore 
dlgegin hem bitiin olarak hem de alt boyutlan acisindan giivenilir bir 6l¢ek oldugu ortaya konmustur. 
Ayrica 6l¢egin kapsam ge¢erligi alan yazin taramasi yapilarak ve uzman g6risii alinarak saglanmis, 
yapi gecerligi ise yapilan istatistik analizi ile saglanmistir. Yapi gecerligi igin yapilan analiz sonucu 
dlgegin KMO degeri .89, Bartlett Sphericity testi ise (x2 = 4221,390, p= .000) bulunmustur. Buna 
gére Barlett testinin sonucu 0,05 dtizeyine gére anlamlidir. Buna gére dl¢egin yap gecerligi de 
sagladigi bulgulanmistir. 


Bu galigsmada, 6gretmen adaylarindan alinan veriler ve dl¢ek gelistirme stirecinde yapilan 
caligsmalar ve analizler sonucunda; kitap secimi, okuma stratejileri, okumanin kisisel ve akademik 
gelisime katkisi, ekran okuma, okuma dOzyeterligi ve iliskili tiim egitsel degiskenlerle 
iliskilendirilebilecek kullanim uygunlugu bulunan bir 6leme araci elde edilmistir. Olcesin kapsamina 
esdeger bir 6leme araci alan yazinda yer almamaktadir. Ancak bu konuyla benzer kapsamda ele 
aliabilecek Yildiz ve Aktas (2015) tarafindan yapilan “Okuma Motivasyonu ve Okumaya 
Adanmislik Olcegi: Tiirkceye Uyarlama Calismasi’nda déleegin alt boyutlar1 “icsel motivasyon, 
yeterlilik, defer verme, deSer vermeme, giicliik, baglilik, kaginma” olarak belirlenmis ve dl¢ek 
araciligtyla ortaokul 6grencilerinin okudugunu anlama dizeyleri, okuma tutumlari, okuma sikliklari 
ve okuma motivasyonlari arasindaki iliskiler incelenebilecegi belirtilmistir. Yildiz ve Aktas’in 
uyarlamasim yaptigi 6lg¢egin kapsami ve alt boyutlari okuma kiiltiirti 6lg¢eginin kapsami ve alt 
boyutlarini desteklemektedir. Ancak kitap se¢imi, ekran okuma, kisisel ve akademik yasama katkisi 
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gibi bilesenleri de igermesi bakimindan ¢alisma ayri bir noktada ve daha kapsayici olarak alan yazina 
katki saglayacaktir. Okuma alaninda yapilan diger dlcek gelistirme ¢alismalari ise daha 6zel bashklar 
altinda yer almaktadir. Bu galismalan siniflandirarak belirtmek gerekirse; 


e Ozyeterlik dlgekleri: Epgacan ve Demirel’in (2011) “Okudugunu Anlama Ozyeterlik 
Olcesi”, Demirel ve Epcagan’1n (2012) “Okudugunu Anlama Ozyeterlik Algisi Olce3i”, Ulper, Yayli 
vd.’nin (2013) “Okur Ozyeterlik Olcegi-2”, Keskin ve Atmaca’nin (2014) “Okur Oz Algisi Olcegi’”, 


e Tutum 6lcekleri: Gémleksiz’in (2004) “Kitap Okuma Aliskanligina [liskin Tutum 
Olcesi”, Ozbay ve Uyar’in (2009) “Okumaya Yonelik Tutum Olcegi”, Ozdemir ve Akkaya’nin 
(2014) “Ortadgretim OSrencileri Icin Okumaya Yonelik Tutum Olcegi”; Cakirolu ve Palanci’nin 
(2015) “Okuma Tutum Olc¢egi” ve Kocaarslan’in (2016) “1-6. Siniflar cin Okumaya Y6nelik Tutum 
Olc¢esi’”’, 


e Aliskanlik dlcekleri: Inan’in (2005) “Ortaokul Kitap Okuma Aliskanligi Olcegi” ile Tok, 
Kiiciik vd.’nin (2015) “Okuma Aliskanligi-Ortami Olcedi”, 


_ © Beceri dlemeye yénelik dl¢ekler: Gtineyli’nin (2003) “Yazinsal Metinleri Anlama Testi” 
ve “OSretici Metinleri Anlama Testi”, Epcacan ve Erzen’in (2010) “Okudugunu Anlama Becerileri 
Olcegi” olarak yer verilebilir. 


Verilen bilgiler 1g18inda okuma alaninda yapilan ¢alismalarin genellikle okuma 6z yeterligi, 
okumaya yénelik tutum, okumaya y6nelik algi, okuma aliskanligi ve okuma becerisi basliklan 
altinda toplandig1 gértilmektedir. Okuma kiiltiirii bu alt bashklarin tamamini kapsayan bir kavram 
oldugu i¢in gelistirilen 6lgme aracinin alan yazina katki saglayacag: disiintilmektedir. 


Gelistirilen bu 6l¢me araciyla, okuma kiiltiirii ile ilgili durum degerlendirmesi yapilabilecek 
ve gelecek ¢alismalara y6nelik veriler elde edilmesi saglanacaktir. Boylece, okuma kiltiirti agisindan 
toplumun ¢esitli kesimlerinde bir durum saptamasi yapuilabilir ve egitim-6gretim alanmdan 
baslayarak ilkenin okuma kiiltiirii haritasi ortaya konulabilir. Bu saptamalar toplumun okuma 
kiltiiriiniin gelistirilmesine katki saglayabilir. Olcek, giivenirlik ¢aligmasi yapilarak iiniversite 
diizeyindeki 6grenci gruplarina ve meslek gruplarina uygulanabilir. Gelistirilen 6l¢ek okuma 
kultirtint 6l¢mek igin kullanilmaya hazirdir. Okuma kiltiirii 6l¢egi Ek 1’de yer almaktadir. 
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EK 1. OKUMA KULTURU OLCEGi 


Alt No Maddeler 


boy a = 
ut Ss Z 
< ry, < 
N Zz S = = 
a3 fe = a < 
= & Nn gg N 
Y |2)/2 /8 |B 
—_ 
= Z < ie) = 
1 Farkli tiirde metinler/kitaplar okumak kisisel gelisimime katk1 
saglar. 
8 Bir basil gazete, dergi vb. takip ederim. 
9 Elektronik gazete, dergi ve haber sitelerini takip ederim. 
10 Her giin diizenli olarak kitap okurum. 
15 Cevremdekilere armagan olarak kitap satin alirim. 
16 Yanimda her an kitap tasirim. 


24 Kitap okumak sézciik dagarcigim1 gelistirir. 


25 Okudugum kitaplar bana farkli bakis acilar kazandirir. 


26 Kitap okumak arkadas secimimi etkiler. 


28 Bulundugum ortamda kosullar uygun olmasa da kitap okurum. 


35 Konusurken okudugum kitaplardan alintilar yaparim. 


Bireysel Gelisim Okuma Iliskisi 


44 Kitap okumak akademik/mesleki basarima katki saglar. 


29 Kitap okumaya baslamadan 6nce okuma amacim1 belirlerim. 
31 Kitap okurken okuma hizimi metne gore ayarlarim. 
33 Kitap okurken anlamini bilmedigim s6zciiklerin anlamini séziin 


gelisinden cikarmaya ¢alisinm. 


34 Okudugum kitaplara iliskin elestiriler okurum. 


5 38 Okudugum kitaplarla yasamim arasinda iliski kurmaya g¢alisirim. 
a 39 Kitap okurken anlatilanlarin  tutarliligi/giivenirligi ile ilgili 
= sorgulamalar yaparim. 

Be 40 Kitap okurken not alirim. 

© 41 Kitap okurken 6nemli gérdiigiim ifadelerin altini ¢izerim. 

F 43 Kitap okurken kendimi kitabin diinyasinda diistiniiriim. 

a 46 Okudugum eski kitaplardan yola ¢ikarak yeni kitaplar okurum. 


47 Resimli kitaplar/dergiler vb. okumayi tercih ederim. 


48 Okudugum kitaplarda yer alan grafik/tablo vb. sekilleri incelerim. 


49 Basili gazete, dergi vb. yerine internet tizerinden site, blog, 
uygulama ve forumlardan okumalar yaparim. 


Gorsel 
Okuma 


50 Basili kitap yerine elektronik kitaplar okurum. 


18 Kitap secerken arkadaslarimin 6nerilerinden yararlanirim. 


20 Kitap secerken en ¢ok satilanlar listesinden yararlanirim. 


Kitap secerken kapak, resim ve gorsellerden yararlanirim. 


Kitap 
Secimi 
S 


22 Kitabin yazari kitap segimimde etkilidir. 
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